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Academic Overview 
All schools in Western Australia are required to teach according to the outcomes set out in the 
mandated Curriculum Framework. The Curriculum Framework sets out a series of outcomes that 
describe the knowledge, understandings, skills, values, and attitudes that students are expected 
to acquire through their schooling from K-12. These outcomes are divided into eight Learning 
Areas with thirteen overarching statements. 
 
In keeping with the aims of the College, Religious Educationis an integral part of the curriculum 
and is studied by all students. Opportunities for Mass, Liturgies and Retreats are incorporated 
into the Religious Education program at times throughout the year. WA Catholic schools are 
required to teach Religious Education as a ninth Learning Area has mandated by the Church. 
 
The Curriculum is balanced to develop the Spiritual, Academic, Cultural, Sporting and Wellbeing 
potential of students. It also prepares them for living in an increasingly technological and 
changing society. 
  
The fundamental role of the Curriculum and Educational Program at John Paul College is to 
promote: 

• A love of learning 
• Lifelong learning 
• Excellence in learning 

 

School Students with Disability 
 

Under the Disability Education Act 1992 and the Disability Standards for Education 2005, 
Australian students with disability must be able to access and participate in education on the 
same basis as their peers. To ensure this, students with disability may receive adjustments to 
access education, based on the professional judgement of teachers, in consultation with the 
student and parents, guardians or carers. 
 
The Nationally Consistent Collection of Data (NCCD) is an annual collection of information about 
Australian school students who are receiving adjustments due to disability. Teachers provide 
adjustments for students with disability as part of their general teaching practices. Documented 
evidence of these adjustments is needed.  
 
In the Planning phase, typically in Term 1, schools prepare for the NCCD by building 
understanding of the NCCD and its underpinning legislation. In the Implementation phase, 
typically in Term 2, schools follow the NCCD model. During the Validation phase, typically in Term 
3, schools verify and confirm NCCD data and submit it. In the Reflection phase, typically in Term 
4, the school team evaluates the application of the NCCD model. You can find the ‘What is NCCD’ 
infographic here: NCCD Infographic. 
 

https://k10outline.scsa.wa.edu.au/home/teaching/curriculum-browser
https://www.cewa.edu.au/learning-wellbeing/learning-programs/religious-education/
https://www.nccd.edu.au/sites/default/files/what_is_the_nccd.pdf
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EXTENSIVE ADJUSTMENTS 
Students with disability and very high support needs are provided with extensive targeted 
measures and sustained levels of intensive support. These adjustments are highly individualised, 
comprehensive, and ongoing. 
 
Adjustments to the regular educational program occur at all times and may include: 

• intensive, individualised instruction or support in a highly structured or specialised 
manner for all courses and curricula, activities and assessments. 

• intensive, individualised instruction to support multiple areas of communication. 
• planned, highly specialised and/or intensive health, personal care and/or safety support 

or intervention. 
Enabling access to learning through: 

• specialised equipment. 
• highly modified classroom and/or school environments. 
• extensive support from specialist staff. 

 
Typical adjustment 
Specific examples of adjustments at this level could include: 

• adjustments to teaching and learning, such as: personalised modifications to all courses 
and programs, school activities and assessment procedures. 

• intensive individual instruction. 
• highly individualised learning programs and courses using selected curriculum content 

tailored to their needs. 
• learning activities specifically designed for the student. 
• the provision of highly structured approaches. 

Adjustments to support communication, such as: 
• provision of much more accessible and relevant curriculum options. 
• the use of alternative communication modes. 

Adjustments to enable access to learning, such as: 
• constant and vigilant supervision. 
• extensive support from specialist staff; the use of highly specialised assistive technology. 
• the use of technical aids. 
• Some students may receive their education in highly specialised facilities. 

  
Student characteristics 
Students at this level may be dependent on adult support to participate effectively in most 
aspects of their school program. Without highly intensive intervention, these students may 
otherwise not access or participate effectively in schooling. Many students at this level will have 
been identified at a very young age and may also: 

• have complex, associated support needs with regard to their personal care and hygiene, 
medical conditions and mobility. 

• use an augmentative communication system. 
• have particular support needs when presented with new concepts and skills. 
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SUBSTANTIAL ADJUSTMENTS 
Students with disability who have more substantial support needs are provided with essential 
adjustments and considerable adult assistance. 
 
Adjustments to the usual educational program occur at most times on most days and may 
include: 

• additional support or individualised instruction in a highly structured manner, including 
adjustments to most courses, curriculum areas, activities and assessments. 

• personalised and explicit instruction to support one or more areas of communication. 
• planned health, personal care and/or safety support or intervention, in addition to active 

monitoring and supervision. 
Adjustments to enable access to learning may include: 

• specialised equipment. 
• specific planning for access to activities or facilities. 
• closely monitored playground supervision. 
• modification to school environments, such as buildings and facilities. 
• Environmental adjustments to support participation in learning. 
• provision of specialist advice on a regular basis. 
• support from specialist staff. 

 
Typical adjustment 
Adjustments at this level generally: 

• are considerable in extent. 
• occur within highly structured situations. 

Specific examples of adjustments at this level could include: 
Adjustments to teaching and learning, such as: 

• frequent (teacher directed) individual instruction. 
• access to bridging programs. 
• adapted assessment procedures (e.g. assessment tasks that significantly adjust content 

and/or the outcomes being assessed). 
• regular direct support. 

Adjustments to support communication, such as: 
• adjustments to delivery modes. 
• significantly modified study materials. 
• adapted assessment procedures (e.g. assessment tasks that significantly adjust mode of 

presentation and format). 
Adjustments to support health, personal care or safety, such as: 

• frequent assistance with mobility and personal hygiene. 
• close supervision in highly structured situations. 
• the provision of additional supervision on a regular basis. 

Adjustments to enable access to learning, such as: 
• close playground supervision may be required at all times. 
• regular visiting teacher or external agency support. 
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• access to a specialised support setting. 
• essential specialised support services for use of technical aids. 

 
Student characteristics 
Examples might include: 

• students who require curriculum content at a different year level to their same-age peers 
• students who will only acquire new concepts and skills, or access some of the outcomes 

and content of the usual learning program, courses, or subjects, when significant 
curriculum adjustments are made to address their learning needs. 

• students who have limited capacity to communicate effectively. 
• students who need regular support with personal hygiene and movement around the 

school. 
•  

These students may also have considerable, often associated, support needs relating to their 
personal care, safety, self-regulation or social interaction, which also impact significantly on their 
participation and learning. 
 
SUPPLEMENTARY ADJUSTMENTS 
Students with disability are provided with adjustments that are supplementary to the 
strategies and resources already available for all students within the school. 
 
Adjustments occur for particular activities at specific times throughout the week and may 
include: 

• adapted and additional instruction in some or many learning areas or specific activities. 
• personalised and explicit instruction to support one or more areas of communication. 
• planned health, personal care and/or safety support, in addition to active monitoring and 

supervision. 
Adjustments to enable access to learning may include: 

• specialised technology. 
• support or close supervision to enable participation in activities or the playground. 
• modifications or support to ensure full access to buildings and facilities. 

 
Typical adjustment 
Specific examples of adjustments at this level could include: 
Adjustments to teaching and learning, such as: 

• modified or tailored programs in some or many learning areas. 
• modified instruction using a structured task-analysis approach. 
• separate supervision or extra time to complete assessment tasks. 
• the provision of course materials in accessible forms. 
• programs or interventions to address the student’s social/emotional needs. 

Adjustments to enable access to learning, such as: 
• the provision of intermittent specialist teacher support. 
• specialised technology. 
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• modifications to ensure full access to buildings and facilities. 
• support or close supervision to participate in out-of-school activities or the playground. 
• provision of a support service that is provided by the education authority or sector, or 

that the school has sourced from an external agency. 
  
Student characteristics 
Students at this level often require support in accessing the curriculum at the appropriate year 
level (i.e. the outcomes and content of usual learning programs or courses). 
Examples might include: 

• students who have particular difficulty acquiring new concepts and skills outside a highly 
structured environment. 
 

The needs of some students at this level may be related to their personal care, communication, 
safety, social interaction, or mobility, or to physical access issues, any of which may limit their 
capacity to participate effectively in the full life of their school. 
 

Individual Education Plans (IEP) 
An IEP is a written statement that describes the adjustments, goals, and strategies to meet the 
educational needs of an individual student to enable them to reach their potential. An IEP is 
essential in guiding the educational planning and monitoring of a student’s unique learning 
needs. It is the practice & process that will have the greatest impact in supporting students. 
 
WHICH STUDENTS REQUIRE AN IEP? 
IEPs are required for: 

• Any student who is accessing the curriculum of an alternate year level or ABLEWA 
• Students in Youth Justice 
• Students in the Department for Child Protection 
• Students in Re-engagement Programs 
• Students undertaking Flexible Learning Options 

 
IEPs are highly recommended for: 

• Students with additional needs 
• Students not achieving to their potential 
• Students at risk of disengagement 
• Students who are young carers 
• First Nation students 
• Any other students determined by the school as needing an IEP 
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WHY IS AN IEP IMPORTANT? 
An individual education plan is important because it: 

• Supports the school and classroom teacher to develop a meaningful learning program 
for individual students and to track student progress and achievement against goals.  

• Provides an opportunity to share information between school, student, family, and other 
support professionals 

• Helps schools to determine resources required 
• Promotes student confidence and engagement through involvement in the process. 
• Establishes the process by which teachers and schools are meeting their legal obligations 

and accountabilities for students with disability 
 
DEVELOPING AN IEP 
Developing an IEP is a collaborative effort, involving a Student Support Group (SSG) that adopts a 
student-centered planning approach. The process typically commences with the Director of 
Learning Enrichment initiating the developmental stages of the IEP. The SSG comprises key 
stakeholders, including the student (where appropriate), their parent/carer(s), the Dean of Year, 
and student teachers. Additionally, the College Psychologist, and Deputy Principal - Pastoral 
Care, may also contribute to the SSG.  
 
You can find an IEP Development Quick Guide here: CEWA IEP Quick Guide 
 
GENERAL STAGES OF AN IEP 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://acrobat.adobe.com/link/track?uri=urn:aaid:scds:US:184c9cd5-7cc9-30c1-bf2a-3c3fe8a650fd
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IEP REPORTING TYPES 
 

TYPE 
 

Standard Report: A-E Grades 
 

Combination Report: A-E Grades & IEP Evaluation and Comment 
 

IEP Report: IEP Evaluation and Comment ONLY 
 

 

IEP Process at John Paul College 
 

Semester One 
 

Term One: 
 
Weeks 1 – 5: 

• SSG Meetings with parent/caregiver(s) 
of students on Curriculum-Adjusted 
IEPs and Year 7 students on IEPs. 

• Teachers get to know students, collect 
data/evidence. 

Week 5: 
• PD on IEPs for all teaching and 

education assistant staff. 
• Teachers to set Curriculum Goals for 

Curriculum-Adjusted IEPs (Sem 1). 
• Learning Enrichment Administrator 

forwards completed IEPs to 
parent/caregiver(s). 

• IEPs recorded and uploaded in 
SEQTA. 

Week 6 onwards: 
• Teachers contact parent/carergiver(s) 

regarding IEPs. 
• Parent-Teacher Conferences 

requested for students with IEPs (Year 
7, 11 & 12). 

• Attendance at meetings recorded in 
SEQTA. 

Term Two: 
 
Ongoing: 

• Teachers continuously review IEPs, 
considering class programs and 
making environmental and 
instruc3onal adjustments as needed. 

• Updates recorded in SEQTA to notify 
Director of Learning Enrichment, 
Learning Enrichment Administrator 
and Dean of Year. 

• The Learning Enrichment 
Administrator updates the IEP 
document, records changes, and re-
uploads the revised version to SEQTA. 

• Regular communication with 
parent/caregiver(s). 

• Parent-Teacher Conferences 
requested for students with IEPs (Year 
8, 9 and 10). 

• Attendance at meetings recorded in 
SEQTA. 

End of Term Two: 
• Prepare Semester One Reports 
• Teachers to set Curriculum Goals for 

Curriculum-Adjusted IEPs (Sem 2). 
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Semester Two 
 

Term Three: 
 
Ongoing: 

• Teachers continuously review IEPs, 
considering class programs and 
environmental and instruc3onal 
adjustments as needed. 

• Updates recorded in SEQTA to notify 
Director of Learning Enrichment, 
Learning Enrichment Administrator 
and Dean of Year. 

• The Learning Enrichment 
Administrator updates the IEP 
document, records changes, and re-
uploads the revised version to SEQTA. 

• Regular communication with 
parent/carergiver(s). 

• Parent-Teacher Conferences 
requested for students with IEPs (All 
Year Groups). 

• Attendance at meetings recorded in 
SEQTA. 

Term Four: 
 
Week 4 - 5: 

• Director of Learning Enrichment 
and/or Learning Enrichment 
Administrator forwards IEPs to 
parent/carergiver(s). 

• SSG Meetings – Parent/caregiver(s) 
discussions regarding transition to the 
next academic year (Curriculum 
Adjusted IEPs). 

• Action recorded in SEQTA. 
Additional Tasks: 

• College Transition Team visits Primary 
Schools to support incoming Year 7 
students. 

End of Term Four: 
• Prepare Semester Two Reports. 

 
 

 

Student Learning and Support 
We recognise that every child is unique, and we strive to meet the needs of all students within 
our school. All staff are aware of students that require additional support within the school, and 
we endeavour to provide high quality information and training for our staff.  
 
We aim to quickly identify pupils who are making limited progress and provide targeted 
interventions and support to meet their needs. We ensure that parents are informed regularly 
about their child’s learning throughout the year. 
 
 John Paul College works alongside CEWA, health professionals and community organisations in 
Kalgoorlie to find the most appropriate and effective support for pupils within our care.  
 

Student Learning and Engagement 
For educators looking to enhance classroom management strategies, the Australian Education 
Research Organisation (AERO) provides valuable, research-based resources to support 
effective teaching and student engagement. 
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Access the Classroom Management Resources User Guide here: Classroom Management 
Resources User Guide 
 
These resources offer practical strategies to create structured, inclusive, and positive learning 
environments, ensuring all students are supported in their educational journey.  
 
Mary Rice Centre 
The Mary Rice Centre is an integral part of the John Paul College community, providing a 
supportive and flexible space for students who require additional assistance. While not 
an educational support centre, it serves as a dedicated hub where students can access 
resources, seek guidance when needed, and participate in scheduled meetings. 
 
The Centre is a workspace for Educational Assistants and houses the offices of the 
Director of Learning Enrichment and the Learning Enrichment Administrator, ensuring a 
coordinated approach to student support. It also serves as a venue for student check-
ins, small group sessions, and collaborative meetings focused on enhancing individual 
learning experiences. 
 
Students accessing the Mary Rice Centre remain fully integrated into mainstream 
classes, with support tailored to their capabilities. The Centre’s primary goal is to foster 
independence, confidence, and engagement, equipping students with the skills 
necessary for success both in school and beyond.  
 
Looking Forward 
As part of the JPC Vision for Learning and ongoing school improvement initiatives, there 
is a strong commitment to enhancing student support across both the Mary Rice Centre 
and mainstream classrooms. This initiative focuses on creating improved learning 
spaces and providing targeted resources to meet the diverse needs of our students. 
 
By investing in infrastructure, learning materials, and staff support, JPC strives to foster 
an inclusive educational environment where every student has the opportunity to thrive 
academically, socially, and emotionally. The Mary Rice Centre continues to play a vital 
role in ensuring that students receive the necessary guidance and support to integrate 
successfully into mainstream classes while also serving as a valuable resource hub for 
the broader school community. 

https://www.edresearch.edu.au/guides-resources/practice-resources/classroom-management-resources-user-guide?utm_source=Australian+Education+Research+Organisation
https://www.edresearch.edu.au/guides-resources/practice-resources/classroom-management-resources-user-guide?utm_source=Australian+Education+Research+Organisation

